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This paper is pr.' oared to advise the Teacher Corps/V/ashington Management Ter'.in 
abciic ciu't Coi;f (irer.cc . V'hilc ::iuch of v;i\ac ±t; said here is drawn from the infor- 
ruition vioLIected at ihe 1976 Conference, Home ccirjuents and suggestions have 
li.cir rct/Lii in c\:i: L.-xperi encc outside that particular Conference: experience 
v:iz:\ Tei^ciier Corps, v/lt'i teacher education and particularly vith national and 
ret^ional conferences v.-e have orj.>aui^ed, implemented, or evaluated. Many obser- 
vations are educated luir.che:;. All are intended to su^^gest directions \;hich 
could make the I'eaclu^r Corps Conference more responsive to the field, to the 
profef^sLon and to itself. 

Yes, to ulie field, the profe.ssion and- i4:.self, for it has all those lives. It 
serves Teaciier Corps pei'sonnel and prcjcctjs and so reaches out to the field. 
It serve.:^ a?: the marketplace for ideas about toacrrin;;^, education, nnd teacher 
education and so serves the profession. It also serves as a "heuristic, dyna*= 
mi.c enteri)rise" vvi.ieli c:omn.unicatcs the personality of Teacher Corps, and the 
\- i s i o n o f i t s 1 e ; ■ •. i i * r> h L p . 

f.Air concern, is that scr.iehcv; the Conference should provide a limited amount of 
activity v.-hic:i can be described as C-o n tent in search of a ■•h' ssion , and a signi- 
ficant a:;\our.t of activity vhich can be entitled M is si on in searcli of Structure . 

I e nd c o b e 1 1 e v e t h a t t In i creative tension bet wee n v/ha t can h a p p (:n in four 
d ay s a n J \:: \ : 1 1 i. nti i. v i d ua 1 s a. n. d tea ms ex p e c t , can be resolved in the direction of 
t a r r, e c ed i { ^ a c t r a t i ; e r than e >: p a n d e d information o r i n c r e a j; e d conscious n es s . 
Certainly, the evidence abounds that individuals, projects, Teacher Corps/V/ash~ 
inr, toil ar.d all of us ask more of tlie Conference and its events than any Confer- 
ep,C'.: can l)e expected to provide or even plans to provide. Local project 
(originated needs or natioiiaJ needs ir.fliience Ijov much learninv^, and expansion 
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c'rini: t2h.: • LnJiv.itiua-] • i'-ci ci.ic ip-anc or ..tr.o- pro i oc t r.:; Otirson being ijif orrned ■ or ■ 
jonrnin^ carric-:-? uLu burden of responsibility for nrnnslating events into use- 
ful co:\\:(j:\t and r;p:-' i Cit ions . Thv^ sy,s Lc-.inanic or i-^.-ini/.at: i(;n of presentation 
.r.'^.jr.rinl::::'::.. p.i.d tCMcl.Lr..; o:)prrtur.lt i.c.s could raoro CiU'cfully deliini.t participant, 
project, Tcjciier C*rr /v:.is": : nv:t on , Te.^chor Corps Direotnr, plannin.i; C',roup, and • 
dt.;vc'lop:';c^:i- ^^roup ir.;"vit, dosi>',n, implcr::entacion , and evaluation. And the 
allocation in advance of thosu need^-] arfiicssirien t , planning, iir.plementat ion , 
follcv.* up ar.d evaJuar.ion rolec-: and functions inay v;ell he v.'hat thisi Conference 
needs nos t . 

♦ 

T; : e foil o v.- i. r. . ; q u est: o n s h :*t v e I: e e n u e d to org a n i z e t li e body of this report: 

(1) V.liy a conference? 

(2) \!\\y certain sessions? 

(3) l.liy certa iri par t Ici pan t?; ? 
(-'0 U'hy certain presentOL\s? 

(3) Vhat iiv.peratives should direct planninj^ and design? 

>!anv no re observations could have been made under each heading. Only ma.ior items 
for consideration have been selected to focus decision making. A word of caution 
readi.n^; .jf ti:e Coriference critique report itself sliould precede reading of this 
paper . 



-J • 

Thivre arc maiiV conforcuccs held yeaivly for many reasons. Some have existed for 
vMiny yean;; son;e c.\i:.e ini:o existence when Federal funds flov/ed into education. 
The Teariior Corp^ develop-jiental conference is not old,, its ori^^in is directly 
tied to flow of fucieral funds. Yet, since the beginning;;, Teacher Corps has 
been cor-.i-^.i c ted by Tc^Mslation to the supp.ort and development of local pro-jects. 
The resultant ten;.-; ion between national agenda and local agenda can be seen as 
a creative oppor t ur. L ty or a situation ripe with conflict or both. 

The 1976 Conference iM-ograni did not seek to resolve the tension. More critically, 

the Conference did not explicate the conflict. V^nich agenda v;as being served 

■when was not clear to the i>articipants . Few knew if their participation should 

emphasi/to one or the other of the following as criteria 

. personal nojcls ' ^ ' 

. pjoress* ional neuds 

. project develop:}}ent needs 

, project iricin.igeir.erit needs 

. conr.t:i tuuncy re:3ponr^a need:B 

. iv-achej- Corn^ guidelines needs 

. uiw and ."lui'idlng needs 

, profess 1 onal needs 

, Teacher Corps survival neads 

. teacher education Improvement needs 

. 1 :is ti tiiti on a 1 r e form ne eds 

Tiic charge statemer.t included in the evaluation folder, and the ciuirges to parti- 
cipants rect.:ived at t})o introductory session and tlio review sessions did not 
clearly distinguisii what sessions were designed to 'serve v/hLch of these needs. 
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?rc}<: e t U e . ir: r ta ] ; r i s c: i s t: i i; y,u i si i ocl a mu r. r t:^. a 5 e s 1 c n i^? o f t li ( • Conference, 
Projects not.ed tliat 

fij pvoj'3ct rur.agc.ncnt needs were served by role group sessions and 

{ 2 } I '^ro f OS 3 i o n .1 1 : ) c a ds w cro ser v cd b y skills scss i ons . 

( J ] nro j act d -3 \ ^c-lov, r :e n t r, c- o ds w e r o s er vc d h\j Strands . 

(*-;) .jani^ral Tcucher Corps needs were served by Ct^neral Sessi or.s end 
sun. : r y :ua ^li n js ca 1 1 ed zhrciighout th u -e e J: . 

cov.s\cnis su^y^ey,t I'.luii: the format for project reports v/hich required a 
focus on i^roject: objectives and proposed plan of action for the project did 
not Lit nhe Coafurence style, the project style, or the Teacher Corps style. 
V.lint these coir.ir.uints; vMikc. clear is that the Conference presented many activities 
as cask-oriented; t'ney v:ere cask related for individuals not projects. Many more 
acti.vi ties were Teacher Corps f:a;nily ethos and style building oriented than 
v;ere stated. The collegial emphasis of Teacher Corps operations requires time 
tor consensuij bui Id ing • decision making processes by tea:ns. 'Hie putting toget- 
her of individual task related learnin[;s into project team plans for action 
v/as not allov/ed for at the Conference v.'here many concurrent skill devel, opment 
n a ;-i i o n s f o r i n d I vm* c i ua ] i; we r e . s cli eci ,u 1 e d f r om da v;a . ' t i 1 cl ii s k ' 

T: ', i 5i 00 ni r» 1 a i n t surfaced o iT t e n as the 1 a ck of t iu:e f o r p r o j e c t'^'an a ly s i s aiid 
decision-making v/ith the acconpanying request for more project as project tine. 
It may well be that the solution for a national conference planning group is to. 

(a) schedule more space between events 

(b) clearly [^l.aco responsibility for project time v/ith the project. 
T'n.'s vill require both acceptance of the reality of non-coverage by projects 
of some events, and creation of a mechanism that allows projects to provide 
evidence of use of ])roject analysis and decis ion-ir.aking time to process learn- 
inj; ;md revise the project plan of action. 
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;-:iu;, on- h.iH a coiu-rete i ns tan::.:; of c-nKion ho;-..vcn local agenda ar.d naCienal 
..;,;vr.da for vho Cor. f oror.ce . If one exiic'Cts act-ion, and n^eds to be clear about 
c-:.:pcccn;.aona a:iJ diroctions, somaone ha.-:; to decide hov participants and projects 
v.-ill sp'_;id their tir::o. 

Tiio ;inily f..-C'.:;i.ack or. sessions and aboi:t taav.i analysis repeatedly reveal that 
•Cio publ-:e ni:i-pos.-ij i:nbedded in the Cor.feronce ;n-G;;ran shift day by day, but the 
criteri.-; t., ctxar.rin^- t:-,e ciifferent activities are not stated an>'x.:here. Only the . 
rr.o-it r.o,i;echci- and enper ienced project^j have enoui;h skill to articulate clear 
<;ricer-ia on the participation in different kinds r,f activities to their publics; " 
Teacher Corps, the t^-air. rnciiihers, the project, the ines ti tutions they represent, 
thep..:elve£:. The roal reasons for having a Conference arc- both public and private, 
a condition that seeiis fair and acceptable to r.ost. V.^iat needs clarification in 
statements (written and verbal) and in behavior of the visible leaders is vhat • 
t::-...- ronf-renco- sponsors viev; as acceptable bases for judgraent about quality of 
cn-.d participation in ch.e Conference and its varietv of activities. 

1". .»»S?.-:}XX.....i i ). -1 ..n..i.u..i<.nnl- confei-cric-e" if.alces ' son.so , ' (2) a clear mission sta Cerent 

:-or the Conference and a list of needs to be met by each type of session should 

he i„su.,d a^, clearly as possible in the spring and as soon as projects are funded; 

it ..•nould b>' used as a Ci)ncinuou3 re;ninder of focus even during the- Conference 

,r..^,.../.'r'..,...,,,._.--.-. 

itself, (3) each pro.ject siiould be allov/ed to limit its participation to precisely 

those activities serviny- individual,, professional, and project related needs in- 

oiadin!; proJ..-ct siirvivai needs as determined by the project, (4) the Teacher Corps 

spirit .ind st.yle shou.ld continue to he cp.refully nurtured and attended to both 

throuf'.h i:or;;;al (general session, special meeting) and informal events (real 

dia]o;:ue, exchange, and discussion tii^e) , and (5) tiie relation between field or 

national input sl-.onld continue to bo balanced by careful identification of the 

soureej of input for the sessions and tlic single decision point for inclusion of 
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Convene ::vu\ nccivity in no.l io::a3 anit Qro.r,CLi - (tilwii is, the Tcricher Cor|)s 

IHrc-ctior). Then, tho Conference pro;;4rar. will be clearer in focus, nore account- 
able to a seated purpose, and more supportive of needs of persons involved in 
the Conierence. Participants Involved ir: a program v/ith clear focal points vill 
r.'.ore clear jv kncv i/nat criteria to apply to the events tliey attend and to t];e 
U-arp,-; n*: tiiuv acqnire as \;ell as v;hr:t: they will be held accountable for by 
na 1 1 o n a I u i .d p r o J e v: t 1 e \' e 1 d i 7- o c t o r f» * 
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C . c.c-vz:iix\ of sessions? 

Another tension a national conference planning group feels is ^chat kinds of 
su:jsion*3 to schcdulo. The tensicn re^iolution comes ^roiv. addressing such ques- 
*ri^:-n_s nri : SiiouUi learning e:-:per iences that i^crve strictly local needs be 
pr.vvidodV Should spocir.l li*itC:reH:u tu'oup agendas be served? Should all national 
prior it ie:; be pros e:\tod? Should all conditions and constraints be described? 

r?e:M5ji.cns :\nd Strands at this Conference covered nany a:;»,endas: 

. the national priorities eind rnssion 

- tne Tea oner Corps st^-t/li^V- 

... ... ".. x'iO . Ti2achor...Cor.ps..f.iitur.ei^ 

, t.':o Proft::ji;20n' s attitudes 

. the iVev/ Trends in Kaucation 

. the techniques that worked 

- the conditions and constraints to b-^ aware of 
. so::ia of the skill:j needed 

. itorne of th.e special interest agendas 

. some consci tuency responsive needs 

. sone role group analysis 

. so:iie recreation needs 

. a little project team buildincj 

. project team synthesis 

. project tea:,! decision making 

■. -project ravi sion 

. personal reflection and analysis 

. reading materials 

These inlssinr; sessions may well be project and individual responsibility rather 
tl.an Conference program responsibility. If that is so, projects and individuals 
should be made av/are of the fact that the Conference planning group recognizes 
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t:hc;;e uc'ocis r-nc! v.vj^ecl::; tihein to dcjcL<ie hc.-j to use ci.cir tina eff actively to 

Jr.i:: fro.-:, the Cv.:i : cTvinca pi-cr,rri:n a b:.Iaivced diet of -iessi.onf: to serve individual, 

project, ;'>rol"e!^sioua]. , and Tc-iacher Corps agendc:s. 

:-'..u'e inuoroH t: Ir.r.! i:; thc; qiu-^cion v/hy c-^rtair. st:-ssioni^ or strand::: ended up the 

•.•;ay thoy did. TL- crL'^iique inrornation sugrests a clear typolor.y of planning 

nrjcost^. ar.d :.;cr^sio:i i;:ipl er.cntat Lon s trater^ies : 

'i y ]) o A . ; ^c: all y: t pi a ; i ned wh i ch tr a ns::n 1 1 ad i n for ma tion ar. d 

i.' i a forced attitudes , o ,g . , Ex ceo t i ona 1 Child S tran d . 

Type I «7pec_:ai intoz-ost cjrour) planned which souc^ht vih'ibility 

^ oi- rocorj'/iition , e.g., ''Jative Americein, Bilingual. 
% 

Type C . :l i r octc r pi a n ne d wl i i ch e y.pl ore d new di wens ion ^ e.g., 

Yc u t h 7. dvocacy , 

Type V) . oiit:2ldc^ professional planned which e.vposed a trend, 

d i r o c t i on , or i nnova tion , e.g., f-la nn , U ersh s essi ons . 

Au th\..^ Canf crcnco , tlia nost inn^actful sessions on Individuals v/e.re Type A and 
D; tiie iwa-s^c, i;npactlul on projects v/ere Type C. The Conference planning and 
devt' Icpment p.roup should consider hov; riiany of v.diLch type will be presented at 
a i-;ivt':\ year*s conference. Since most particlnantH and projects continue to 
rt'port ::p.at Llie ('onference is .satura'jed and Intense, it may be that what is 
needed is a public announccnicnt th;:t the Conference will exist every year and 
th.at ceruainj/jopics vi ll be ' addressed on a. given cycle. With the possibility 
of five year project funding, specialized content each year seens a reasonable 
vav to increase tl'.o possibility of in-depth learning"; by individuals and exaxina- 
tier, by projocus of ';i topic. Such an approach would help decrease the d'jscrep- 
ancy betv.-een" hbv; a' given topic is handled in the planning stage, at the Conference 
and ill the projects.' Iinpact on project utilization of concepts and structures 
to' he learned wouJd adiio be encouraged- by more deliberate use of Type D and Type 
C sess i.ons* . 
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S;ich vr. :ippro::c:j n.i^-ht: alr^o ir.ova clearly d i :t t i nv^u i.^^h too levels of involvement 

or difiorent pc:rso;"is in planning, designing and iir.plenenting the Conference. 

As evaluator.-;, v/e have very carefully liT.ited involvenient with the planning, 

anri ir.-p lo-iiOntat: i on procoy^s. \.-hat: v;e observed \.;ore the results, not the approach. 

Tl . u C o n f o- r c n c e 1 a n n 1 n g roups s *a o u Id r'.ak e p u r> 1 1 c 1 n v ; r i t i n K in advance the 

plar.riin/* :c.'r::\at v.i'iicii proi^ably iricluded : 

A . IHann i ny ^ 

{ 1) y L o Id (i nJ i vl ciu a Is a n d projocts) state ne cJs , concerns ^ confusion , In teres ts . 

(2) Stc^:'i' {Ti:-cichGr Corps Washington) states needs, prohleps , concerns, of pro- 
jects bci.'uvd cn iJioni torincj . 



(3) Vlar.ning r:roup jnalij:':os information, from 1 and 2 and prepares suggested 
to pi cj^' for 19 77 Con fere nee '' (pfbbahlij ten topics) . 

(4) Te a c n e r Corps Ka n a :j e iVicn t Tea :.i selects topics to be covered , 



P. . r.'es ifin inx: 

(1) I'lAnnin^i c:rcup prcpaios preliminary ag^^nda and field review procedure . 

(2) Tcj.cher Corps NanagariOnt Teari assigns topic to designated session develop-- 
nciit group (af . Typology above) . . .■; 

(y) Si}sslon dovclojvient group prepares session/strand program and material in -.1 
cC'Op'jratio:: i-^ith planning gro-jp. 

(4) Toachor Corps rlanageir^ent Team approves session program plan, 

(5) S e s s i o n pr esentors des i g n pr og ram based on approved session program plan . 

C . T m p 1 cm e n t a t i on . i 

(1 ) ''^S'k^si on pr '?s c n t ors p re pa re n oc os sary ma tar i a Is tor pre-Conference anncunce- - • . 
'■' '.'newt. 'dnd- Con fer once Handbook. ■ . 

(2) Plai'ining group operates Conference. , 

(3) Field and Teacher Corps (Washington) attend Conference , some field per- : I- ■■S-fi 



sannel ussdgned' to manage sessions or strands, 
(-1) Presenters provide sessions sis proposed...... 

(5) Field and Teaclier Corps (Washington) evaluate Conference 

' 12 „ 
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r-:aking public the approach to be v.soA in adynnce v;oiilci assure tihai: Cont'orance 

co:;t:ont, p:: i or itic's , presantors and participants v;oulcl be deterained in terms 

of needs by Teacher Corps ^^ana^^c:neaI: Team witli systematic involvement of consti- 
tuencies , presentcrii , and participants . 

Ov.har spaci. Cic considerations tliat the planriin^i i take into account 
are da.scrihr.d in z\\a L'o.llovn.ng paragraphs. 

....ThA-uvG .was }_[ 1 1 le . d.i.rect. coni ront at ion „at the Conference ._.NegatAve.,_reac^^^ 

v/ere highest around, the /H'A/AFT forum and the Bilingual General Session, yet 
not hii'M enough to energize controv,^rsy . Some session coinments suggest that the 
Conference sch^edule or format inhibits th.bse who lack awareness of or interest 
ii; a developing or existing need from gaining exposure in that area. Hi^'-jh posi- 
tive strand session response on bilingual programs docs, not correspond to the 
soncv/hat negative comnients made about the General Session which addressed Bilin- 
gual issues. Tlie persons v/ith negative reactions must have attended otlier strands 
or sessions, and the conflict remained unaddressed. The same may be true, about 
persons confused about tlie application to Teacher Corps of multi-cultural educa- 
tion concepts and corriHUinity education concepts. 

The Conference might consider a format timt requires more direct exposure by pro- 
jL-cts and ir.dividuals to v/ays of initiating change and negotiating program cliange . 
in Che proposed training progran.s . If the Conference planners v;ish to have high- 
est imf)act on processejj and applications of concepts jn projects, then careful 
moni tor.i nj\ of v.luit ideas and hew they are implanted in projects- and in sessions 
n:nst. be ir.ai ntained .' An inescapal)le conclusion of the data is that the Irighly 
effective sessions aroused participants to emotional involvement buc little planned 
act j.oiK Responsibility for moving ideas to action must be energized by tlui prc- 
sentv)rs and the Conference itself. Vhe Conference sessions cannot move projects 

13 



tio CiCLio-A, Tiu^- proi^ram can reiterate; and make viiiil'Je the expo eta tions ol*. . 

individuals- and pro.joctis to inltiata action and change. The prograui can pro- 
vide sessions to ai;sist in program char.ge as di5;ti.nct from energii'.ing to change. 

The (*onf orence pLaniiing group might axair.iiie hov/ projects are visible at the Con- 
ferencc!. I'rojects are presently visible iii the sessions as rs of processes 

produces, and applications. Rarely and then only at the dime i. » ' breakfasts 
and through project teara ineetir.gs did participants, note the project as the organ- 
izing principle for activity at the Conference. The national conference makes 
visible national persons and rightly so; one might expect a Teacher Corps Confer- 
ence v/ith the Implicit commitment to national and local collaboration to place 
more emphasis on the role of individual projects and project directors during 
the Conference for assuring that team planning, synthesizing, revising and even 
learning occurs as project directed rather than as individuals or role group 
directed. VAvile it nay be assumed thiat projects learn how to v/ork together and 
to decide back home, the repeated impression one gains on project team reports 
is that tv/o kinds of assistance can be provided at a national" conference away 
from uhe constraints of the local environment. 

(1) OMperience with and learning about styles of project decision-making. 

(2) experience v/Lth and learning about procedures for project program 
improvement, revision, and adaptation based on additional insightful 
and impactful learnings. 

while th.e Conference planning grouj) may choose to limit the focus of sessions 
an'd strands on information, attitudes, or processes that improve projects, the 
published agenda should make more visible what time, which workshops and what 
person.s, projects can use for improving their decision making and their teari 
building skills. .Fven some old and continuing projects were not clear about 
the expectations the Conference Icadtirship had for project control of individual 
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p.ii- Li c: i p.i t i on Ln s Lr -;.•> Lv)ns . 'H.e necid i\:!'\3Lni^ tio ni* r. i culat e wliau the Conforcnce 
leadership ass.anics tiiie. Project: Direccor v;.lll take responsibility for Request- 
ing wriccen tetciback from a project does not netan project planning, revision, 
:.i n nl y s i s , an ci a c t i o n t o s cm e . 

V.ni i. 1 u oc i a 1 and r ec r ea u i. or.a 1 ac t i vi C y b cr/o nd the i n i t i a J. t - 1 ogo t *n or is pr oh ab ly 
an individual and project level respor;v. '\y coninents on Post questionnaires 
and soip.u team reports addressed tl^i.s is^i nuihber and type of coir.nents might 

signal a change of; constituency at the Confiercnce. As more experienced teachers 
and ;-;chool pra-i-Citioners become the constituency of Teacher Corps, more informal 
acvoHH projccc and role group social events m.ight be encouraged by leaving un~ 
sched.uled time in the agenda in late afternoon. 

Our ma/) or r.bservaclon about the individual sessions concerns the scheduling of 
kinds of content. Inasmuch as the critique documents chat attendance decreases 
as the v;eek goes on and as the day goes on, and if what l\as impact is what is 
presented early on, it m.ay be important to schedule key sessions where nev; con- 
tent is presented early in the Conference. SessLonf: on process for imnlem.enting 
ideas and revising proposed project plan of action should come later. Thus, in 
this Conference, the "Teacher as Values and Moral Educator" Strand would have 
been held Monday » the role group sessions on Tuesday, and the skills session 
"Desiif.t-ii.ng In-Service Program.s" on Wednesday, This sequencing would certainly 
be more appropriate if project improvement becomes a clearer focus for the 
Conference, 

The 1nfv)rmation in the critique suggests the follov/in^j sequence would most enhance 
indivLdual learning, (even if it limits the diversity of opportunity): 
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Confcj fence A c t: 1 vi ty Se quv^nce 

(A) WELCOMING ACTIVITY 

(B) NATIONAL GROUP BUILDING ACTIVITY 

(C) NATIONAL ATTITUDE SETTING ACTIVITY 

(D) NATIONAL FOCUS SETTING ACTIVITY 

(E) PRESENTATION OF PRIORITY CONTENT, TECHNIQUES, PROCEUURES , J-HZCHANISM 
(V) PRESENTATION OF P^^' TIONS A.ND CONSTRAINTS 

uO - PHOJECT IIlPROVEMENi .VULYSIS ACTIVITY - 

(H) PROJECT FOCUS SETTING ACTIVITY 

(I) INDIVIDUAL EXPOSUl^l]: TO CONTENT, PROCEDURE, APPLICATION, a:>:D REVIEVJ 
LEARiriNG ACTIVITIES 

(J) PROJECT PLANNING ACTIVITY 

(K) PROJECT PRIORITY SETTING ACTIVITY 

(L) INHIVIDUAL ROLE CLARIFICATION ACTIVITY 

(n) PROJECT ROLE CLARTVICATION ACTIVITY 

(N) PROJECT PL/uN FOR C.PROVEMENT ACTIVITY 

(0) INDIVIDUAL REFLEc:::: XnI time 

(P) NATIONAL FUTURES AlID NEW DIRECTIONS ACTIVITY 

(Q) PROJECT CONSOLIDATION ACTIVITY 

(R) NATIONAL C0::FIP.W10N of DIRECTIONS ACTIVITY 

(S) DEPARTURE ACTIVITY 

In thif, d C!':; i.'.n , p7*o;icct tear nrniviry would not be limited to the Gv.aJl:::.a tion pro- 
Cfiss > biiL e.iCh project v;oalJ l^i* naked to allocate rime and activity in the Con- 
fc:re:u:o Il-^cIl for other e5;H:Lir:::r::al project improvement tasks, Also, the presentors 
\.ould have a more precise nct:.;:.:^ of expectations about what they were asked to do 
and why; participants would know where tihey were in a discrete process and have a 
better .idea of where and v;hen to schcidule social and i-ecreat ional activity to 
enhance learning. 
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D . \\hy c G r': a i n vj a r t: i c i. p : i n t s ? 

croir. the par t: icipant: point of view, the Conference is more invitational than 
national. Mot everyone involved in Teacher Corps gets to go. VJhile the Conference 
planninrj group can do nothing to change this fact, it: might consider lov/ering its 



not to say chat the Conference should not continue to provide vision, excitement,, 
ncv; ideas, exemplars of successful practice ... , directions, trends, and constraints. 
It dees mean a more careful induction into the Conference process and a systematic 
monitoring of participant and project involvement should be emphasized. Again, 
the project ii5 uhc point v/licrc the discrepancy must be negotiated. The Project 
Director selects the attendees; rhe I'roj'^.it Director knov;s v/hat purposes are 
b e i ng served by t h. e s e selections , ; : h e "r ccj e c t Dir e^ct o r kn ov;s wh a t imp act the Con- 
ference nay have on individuals u:i well us on the project. The Conference program 
cannot serve cAl these specific ^-tr-r^r ^ 't-'it it can reiterate and reinforce the 
focus of the Cv-^nference agenda en in:p.j.ct- to improve project objectives as the 
focus for participant interaction -/ith ihc: Conference events. 

Another \;ay of explicating this- . -; to note that many comments on the project - 
team reports and about individual j:.-,e>>s icns noted reactions from 



Ca) people totally net: -^y , jacher Corps 

(b) old timers who di ; -lIc^ ;:ev/ directions of 11th CyctiiE. 

(c) old. timers wlio diti uv":*- V-ke projected new directio:!,-: 

(d) 10th Cycle participants -..'lo wondered v;hat was in all: this for them 

(e) people totally new r,^'. ! . .::-tpAly supported teacher ed:ucation 

(f) people who had spec: .il i:.r.terests to defend, protect, expound. 



Nov'here in the Conference was there re ^^^gnition of the different categories of 
participants. Deans, State Depar t-ier.t Aopresentatives and Principals v;ero treated 



ey.pecLa tions about what all participants can get out of the Conference. This is 



as distant role groups but nrvlv^-r.-^ v 



participants treated as old, new or con- 



ERIC 



tinuing participants even. 




A result- ant tensior. v;as the recurrlnr; j^lea for s:uiring information about 

(a) u'hat sessions would really cover 

(b) what the rules really were 

* 

(c) MiMiZ v.'as expected of individuals 

(d) v;hat was the real future. 

Th.ere was a resultant I-ieavy pressure to get information from Teacher Corps/ 
Washington. The requests for information did not challenge the quality of in- 
formntion or conflict in policy - instead the requests v/ere for precise, con-~ 
sistent infornation about three or four acceptable alternative solutions 
rather than for rationale, for some examples of acceptable and consistent 
procedure rather tlian for justification of the regulation. We note that the 
connients coir.e not only from new participants, but old and continuing ones as 
well. Kven if Teacher Corns insists that local projects have latitude for 
developing individual responses, many projects and individuals feel that there 
logically is some range or typology of acceptable answers; probably some number 
that is.inore than five but certainly less than 130 and certainly more than one. 

In surarrary, the relation of audience of the Conference to actual prograiu offer.-- 
inf,s is not clear to the participants or presenters. Basis for inclusion and 
exclusion of content or persons is unclear. Project development intent becomes 
subordinate to personal and sometimes to special interest group agendas. Tlie 
loose monitoring of the project as organising focus increases the possibility of 
transfer of political or personal agenda pressures to the national level and in- 
crea5;es the difficulty of focusing the Conference program on project improvement 
tasks. Presenters Yead the participant expectations as attitude development and 
concept clarification for personal or professional needs rather than participant 
role in improving: or changing project plans of action. V.Tno is to be served in 
wb*at v;ay is the question individuaJs, presentors and projects need clearer signals 
about. - i R ■ ' . 



£ \\ny cer ti.ila prescn t ior h; ? 

Many participants report that presenters have a limited impression of the needs 
of the audience they are addressing. Some sessions by persons from Teacher Corps 
prcjects are included in this cominentary . Some sessions are helpful and on target 
Manr. on Chan^^e, llersh on Moral Education, 2^igarml on In-Service Designs, etc. 
I'Jlio pre.sents at thci Conference gives a message about what and who is considered im- 
portant and significant. Many gave clear messages, but some sessions had agendas 
that did not relate clearly to Teacher Corps expectations or project needs. Many 
presentations tend to drift toward generall;:ed observations about teacher educa- 
tion and generalized description of proces.s.es. 

If both the conference and project needs are as focused as the Conference nission 
staterr.ent suggests, t... :n the presenters need to be informed of these focuses, 
selected in terms of ability to deliver v/lthin these focal pointr> , and monitored 
as to delivery of useful concept, process , .and application which assists projects 
and individuals improve teacher education programs. Participant expectations are 
for concrete exemplars of process or content. The critique comments clearly 
su^^gest selecting presentations that provide prescriptions rather than d:escrip~ 
tlons, tools ratlier than opinions, procedures rather than history. Disc\issions: 
of applicability and relevance to a real teacher education program's problems and 
needs are valued over discussions that emphasize logic or theoretical origins. 

Prosentors need to be informed of participant expectations. Tolerance for quality 
of presentation is aff^'Cted significantly by time of session. I'^Ioal presentations 
are geiuM-ally not favor:^!., early, in the day ju-osentati oas are most favored. 
Presentcu's who use a cl^^^ir beginning and an organized suctli ti on are favored. 
Handouts arc constantly requested, but reading the hand err. by the presenter is 
not acceptable. 
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li Teac}\or Coi'ps /Wasit inj^'on nroposofi to Cirv.phasi ;:e Prvojcct as denions trari o-j, , a 
V'?ry lii?v:.ted r:ui::ber or; . .iretully selected pre.sent:ors organized as were che 
Strnnds should be considered as an organizing principle for subsequent confer- 
ences. InLerrelatred sessions could trace the documented effort to move an 
idea or thru.st of a r;i,ven teacher education effort to an actual exemplar in 
practice. The cr,-;areness and e:-:citement stai^es of idea selection ..:uuld be 
i- I . ::;.rst. I\:>:c , zlic iviea clarification and development stage. Then, 
..tha processes for iniplementatica and evaluation. Sessions would- themselves 
demonstrate a systematic design sequence. Project teap.s could move from being 
informed c:>out a concep'c or pr^^cess, to e:-:amin±ng alternatives for adapting the 
ideas to t::eir project, and finally, to revisin.; the existing plan of action of' 
t'neir - roject to utLlL::e the learninj^^s of the Conference. Such targeted infor- 
mation diffusion inif^nt lead to reduced participant overload and diffuse project 
reaction to conference session content. 

in su;n:nary, v/luit presentrrr iy, selected should follow from what Teacher Corps 
determines participants should learn and v;hat participants are told tliey will 
loam. Leavi.ng too much of this to presenters allows them to select focus, 
content, and perspective. Many participants find the presenters goring their 
net hulls, not presenting inforrvation organized in a useful manner for project, 
role or individual r,rov;.t!i and for implementing the Teacher Corps mission. 



• ''^:at ir-' pcT-at i ves s acuJ.d direct: ivlan! liivd a nd dcsL^u: ? 

1. DKCIDK U^IAT YOU V/.-VMT TllH CONFi'IU- .N'CE TO BE .V\'D TKLE PEOPLE EAR1.Y. 
Parulcipants do not objact to knov7ing the ^^ame thoy are p1:r*lng and the ru] f 

t'-' '•*-.e. Hovel opirif; a r;ii::sion statctnent and y.o?.\^ .specliix fecal points for the 

.ivrencc , t.;re planning begins: allovs for influence by all, but r::'^re iniportanrly 

f.-r controiled influence. Projects repeatedly a.sk l:..-^ conte:-:! and lliilniits of their 

cicr.isIons. Conference should be one in.^tance v;here appropriate tiecision iraking 

patterns are -.odcled. 

II, de::::)E \mo you wa>:t to imvite to participate ;V:n v.'Hy. 

Iti'.'nuit'ylng v.^.o attend:-; needs to be refined to identify newcomers, cantinu&.rs , 
r^.:appearer.s , least, and to specify not only role groups attending but also tlie 
expected effect of different participant's learnings to improving a project. At 
least one sh::uld survey to determine if projects have identified persons v;hom they 
e::pect to learn how to have impact on the governance, instructional, inanagerial, 
curricular, or evaluation objectives of a project* 

III. DEcrPE vniAT YOU i'awt sessions to deli\'T.r /uxn TELL presentors and 

PAirriCIP.-VVTS \'JHAT IS EXPECTED. 
Criteria for judging an event comes not only from general professional context .and 
from sponsor (Teacher Corps) expectations but also from a clear statement of the 
lin:ited learning expectations for the different sessions and kinds of sessions. 
Ivhlle much of the critique information suggest clear limitation of number and type 
of session:.-, some of the reported learning overload comes from having to decide 
what a pre.-'untat ion has provided tljat is usable for the different agc?ndas t!::, par- 
ticipant.:; and ;i-ojects perceivt::. Limiting e>:pectations limits the amount o: energy 
needed tor sorring out the purpose for having learned something and increases the 
time aval la.: iu- for syntl-.esus and adaptation. Even v/nen one seeks to enrich diversity, 
a dv^s:gn is more significant than a col'.age. Strands are a design that did c::is 
best. 
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rv, DKCIDK VmAT PKOJKCTS WILL HK :>Pi.i):-CH AT CONFE!^ r" AND 

FOR^^M.LY ACK:;0'.^i.L:DCi: THAT Tii:" • -'K M' THK TIMK T 

THHSH PRODUCTS BEFORK Tlii-V I.!';V, 

If project rinprovenent: or even learning or shnrini^ in a Conference e>:pectaCion , pro- 
jects must be allov:ed to schedule tine to prepare, analyze, review, and produce the 
p'ans tor action or docuirients one hopes for. Back home, projects will do the project 
iiz th^e Conrcrur.ce :hey \;ill do the exploration, nodi t'icat ion , and consolidation of 
learning; inco a revised plan for action if one expects this of them and encourages 
their._use of - tinie -during;, thiC Conference to do this . 

V. PUT MEW, RKY, TO BK TAKEM NOTICF OF CON'TKNT UP FRONT IN THF 
COMFFRENCK SFQuF:;CF 

P.Iacenent: on the schedule determines imi)ortance. Using meal time for something 
important increases the risks that it v/lll be neglected. Putting something on 
Thursday signals something one should be av/are of but not something considered 
essencial. 

VI. GIVE THOSi: V;iiO ASSIST IN SESSION DF.SIGM AN ACTIVE ROLE AT TlIE CONFEPiiNCE 
AS SESSION OR STH.-ViND MiVNAGl-RS A„>n:) RESPONSIRLH AGENTS 

Cc>m-:ri. J.ment to taking something seriously com.es in part from being responsible for 
it at zhe Conference. That project directors saw each other completing the evalua- 
tion encouraged high response to the evaluation. Of note, though, is that project 
directors v:ere not the evaluators; participants can be leaders, planners, designers, 
manaf;ers and participants, but unless some urgent r.^-d-d is addressed,,, a very fev; 
project personnel should be in trainer /ins tract or /present or roles. 

Vn. SELECT PRKSENTATrnN SPACE THAT ASSURES A LEAR>riNG CTJ.^'ATE THAT SUPPORTS 
SES:M0N OBJECTIVES. 

Quality of learning in a large Conference is significantly influenced by am.bience 
ar.J climate. In ter rnji t .i ons in process, no m.atter v;hat the moti\ratinm (e.g., docu- 
ni'ii tat ion) , sr.ould ho unohtrusive ar,d limited. When a session is started and going, 
its learning agenda should he given higaest priority. 
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VjlII. continue to I>!PR0VP. TtlE QUALITY OF rLANNIKO, OKSTHNIMG , l^VALUATION 
Al^l) DOCUMKNTATION PROCKDUKES 

The pl^mning, the designing, the evaluation and the documentation all x«;orked , Clari- 
fication of procedures, r:atcrials,. and alloxv^able impact on sessions and participants 
in eacii area should be shared with tha persons selected for these tasks as early as 
poss Ible . 

IX. CONTINUE TO INCREASE THE QUALITY OF CONFERENCE RELATED EFFORTS (FOOD 
SERVICES, SOCHAL AND RECRI- ATIONAL ACTIVITIES, REGISTR^lTION) 

The micromania of a Conference is best vhen unnoticed. It also requires the greatest 

effort on the part of CoTiference planners. That commentary v/as made of these iteiiis 

indicates t:ie importance in a planning effort. 

Cone lus ion 

VHiat a Conference is depends in large part on its history. V/hat a Conference becomes 
depends on the vision of those v;ho energize it. A critique can only suggest direc- 
tions and context; the life that emerge?^ comes tvov\ the often tenuous, certainly 
persistent, insight of a very few people that make things happen during the time 
when the Conference is being put together and put to bed. Certainly those fev; per- 
sons, Paul Collins, Beryl Nelson, Floyd VJaterman, do an incredible ^-job with a complex 
assignment. We hope these comments make their task and the Teacher Corps Management 
Teams decisions easier. 
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